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1. Introduction

The course specification is the foundation for teaching and learning in any course. A good course
specification focuses on the needs of learners and comprises well-documented description of all aspect
of teaching and learning including course description, learning outcomes, learning resources,
assessment methods, grading information, and length of study amongst other important information.
Nonetheless, a good specification impact extends beyond the confines of a specific course.

The course specification is a plan that guides learners as well as educators, therefore having a good
course specification leads to better teaching and learning. As a result, it is imperative to have
informative and well-designed course syllabi.

The course specification undergoes various updating and improvement which is necessary to keep the
course up to date and compatible with labor market needs and other dynamics of teaching and learning.
Therefore, the course specification needs to communicate innovation and currency.

This guide is designed to assist faculty in developing, improving, and reviewing course syllabi in terms
of course description, learning outcomes, and assessment methods, as well as to verify the National
Qualifications Framework (NQF) Level and Credit.

2. Related Documents

The process of verification is linked to several documents such as:
= PILOs assessment report documents
=  Program booklets

= Course Specification Form

=  NOF Handbook for Institutions

= Credit Assignment to Courses Policy

= Requlation for Offering/Developing Academic Programs and Courses at the University of
Bahrain.

3. Course Specification Development

The course specification is generally defined as a guide documenting teaching and learning
requirements for a particular course. Students usually receive a specification for a course at the
beginning of each semester. In a specification form the learning outcomes, learning hours and credits,
assessment weights, content, learning resources, chronology of delivery are specified, resulting in a
transparent learning process to students. Annex A provides a template of a course specification.

The course specification includes information that must be current, necessitating regular updates.
Typically, changes reflect the evolving needs of the subject, students, faculty, labor market, and other
stakeholders. Updating the course specification form requires a series of approvals to ensure the validity
of the evaluation of learning outcomes, as well as the consistency and accuracy of the information
provided. It is always recommended to consult with the curriculum committee (for undergraduate
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courses), the postgraduate committee (for postgraduate courses), the quality assurance committee, and
the head of the department before making any changes to the course specification. Although department
council approval is often sufficient, some changes may require further approvals from committees and
councils at the college and university levels, in accordance with university bylaws, policies, and
procedures.

4. Course Description

A course specification provides meaningful and relevant details about the course, where the course
description is considered the center of the course specification. The course description may include the
following:

= Aims.
= Main topics.
= Previous knowledge, skills, competence requirements.

The course description should:

= Be consistent and aligned with the learning outcomes and assessments.
= Beclear, concise, and easy to understand.

= Be written in a style that caters to non-subject expert readers.

= Not exceed 100 words in length.

= Be unified across all published sources.

When writing the course description, it is important to keep in consideration the following points:

= Avoid using vague terms and unexplained abbreviations (e.g., “CAM,” “CIM”), clichés (e.g.,

EEINT LR34

quality institution,” “innovative program,
“diverse faculty,” “today’s global society,” “the twenty-first century”).
= Avoid using software names, technology, or texts that change from term to term.

9 G LRI

“-wide, unique experience,” “cutting edge,”

99 <.

5. Learning Outcomes

Course Intended Learning Outcomes (CILOs) outline the specific abilities and knowledge students are
expected to acquire upon completing the course. It is essential to maintain a manageable number of
CILOs, typically ranging between 3 to 5 outcomes. According to the NQF, learning outcomes are
categorized into knowledge, skills, and competencies. The defined CILOs should reflect these
categories and serve as the criteria against which students' achievements will be assessed.

The fundamental syntax of a CILO should observe to the following:

Action verb: a verb that describe a specific action of how the students will demonstrate their learning.
Single action verb: to ensure clarity and accurate measurement, a CILO should use a single action
verb.

Subiject of learning: description of the topic/subject that learners should demonstrate.
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Clarity: statement should be clear, simple, and easy to understand by learners and other stakeholders
(non-experts), avoiding using words such as understand, comprehend, appreciate, be aware, believe,
realizes, know, etc.

Measurable: learning outcomes need to be measurable and achievable; when writing the learning
outcomes, assessment methods and activities to be used to assess learners’ achievement should be taken
into consideration when writing the CILO statement.

Alignment: aligning the learning outcomes with the NQF level descriptors, however level descriptors
should not be used as learning outcome.

5.1.

How to write a CILO:

Step 1:
Select an action verb according to the following points:

Select a verb that can be mapped to the NQF Strands and Sub-strands (Table 1) appropriate
to the intended NQF Level. Refer to the NQF Handbook for Institutions for a detailed
description of the NQF Strands and Sub-strands, and make sure that those are in line with
the NQF Level Descriptors

Strand Sub-strand
Knowledge K1l Theo_retical Understanding
K2 | Applied Knowledge
Skills S1 | Generic problem solving and analytical skills

S2 | Communication, ICT and numeracy
Competence C | Autonomy, responsibility, and context

Table 1 NFQ Strands and Sub-strands

Select a verb that is observable and measurable, avoid unmeasurable verbs, such as:
understand, know, comprehend, appreciate, be familiar with, study, be aware of, become
acquainted with, gain knowledge of, cover, demonstrate knowledge, demonstrate
understanding, learn and realize.

Select a verb that is appropriate for the intended NQF Level, (Refer to the NQF levels
descriptors for more details about the NQF levels). Blooms Taxonomy can be used also to
guide selecting the appropriate verb.

Assigning active verbs to NQF Level is not an exact science. As a result, active verbs
should be viewed in context and many factors should be considered, such as subject-related
progression and level of the course.
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EVALUATION
/ Appraise
SYNTHESIS Argue
Arrange Assess
ANALYSIS Assemble Choose
Analyze Collect Compare
APPLICATION | Appraise Combine Conclude
Apply Categorize Comply Estimate
COMPREHENSION | Complete Compare Compose Evaluate
Compare Construct Contrast Construct Interpret
KNOWLEDGE | Describe Demonstrate Debate Create Judge
List Discuss Dramatize Diagram Design Justify
Name Explain Employ Differentiate Devise Measure
Recall Express lllustrate Distinguish Formulate Rate
Record Identify Interpret Examine Manage Revise
Relate Recognize Operate Experiment Qrganize Score
Repeat Restate Practice Inspect Plan Select
State Tell Schedule Inventory Prepare Support
Tell Translate Sketch Question Propose Value
Underline Use Test Setup

Figure 1 Bloom's Taxonomy verbs

Step 2:
Select the object of the verb. This should be the focus of the learning and it should be
linked to the specific subject.

For example, in the CILO “propose policy recommendations on staff development”, the
subject content is “policy recommendations on staff development”.

Step 3:

Decide if the CILO requires a performance level or condition. If the course coordinator
wants to include the level of achievement or performance condition, make sure that
those are in line with the NQF Level Descriptors.

A performance level describes the expected proficiency level in the task. For example,
“Solve linear first-order ordinary differential equations with no numerical errors”.
Performance levels are not required for every CILO and should be limited to specific
cases. Avoid saying “effectively”,
are implied.

A condition identifies the specific context in which students are performing this
outcome. For example, “conduct a chemical experiment with limited supervision”.
Again, conditions are not required for every CILO.

accurately”, or “correctly” on a CILO, since these

Outcomes Mapping:

Outcomes mapping shows the alignment of CILOs with program intended learning outcomes
(PILOs). It is used to show how students meet program-level outcomes at the course level.

Normally, a single program PILOs would range between 7 to 10 PILOs, listed in the course
specification table number (29). These PILOs are mapped with the CILOs in the form of a
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matrix (as in Table 3). In the mapping matrix, mapping to PILOs slot indicates the number of
the PILO of which the CILO supports and aligns with.

Mapping CILOs to PILOs is important when evaluating the achievement of PILOs. Evaluation
of the mapping can be done by:

= Reflection on the appropriateness and suitability of the CILOs by aligning and referring
to the CILOs to PILOs mapping table.

= Make sure that your mapping is relevant, and that collected data can be used to evaluate
the achievement of outcomes.

= Avoid under/over-mapping of CILOs to PILOs.

= Each CILO should be mapped to at least one PILO (in contrast, a CILO should not be
mapped to all PILOs).

31. Mapping of Course Intended Learning : ol dadntl] cila el das
Outcomes (CILOS): :(CILOS) sAall dpalail) Cila i) by .31
Mapping to Criteria
. Mapping to According to
CILO Number Mapping to NQF Level NQF Level Accreditation Body
(from table 23) PILOs . .
Descriptors (when different from
PILOs)
SR .
. . j Alaie ) dia uleay Jalsi Y
s . o Al Lls Y Glaasally el e
u-‘h;g SJ:’: 0 gl Ala Ll ) s | ““ﬁ:;‘;)‘ ol
(23 dsx) (PILOS) Y g gianal bl s "' o
3 gall s g (Er
1
2
3
4
5

Table 2 Mapping PILOs to CILOs Matrix
Rationalizing the linkage of the CILO and assessment methods to an NQF Level:

When linking a CILO or assessment method to a particular NQF level, it is important to take
into consideration several aspects in order to assign the correct level to the CILO and the
assessment selected. The following factors are to be consider when linking the CILO or the
assessment to a certain NQF Level:

1. the complexity of learning outcomes
2. assessment
3. course description
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4. NQF level descriptors
5. information the course specification form
6. selected strand/sub-strand level

6. Assessment

Assessment involves collecting, evaluating, analyzing, and judging evidence in order to decide whether
a learner has achieved the predefined learning outcomes. Appropriate assessment should be both fit-
for-purpose, rigorous and fair, and should be aligned with the level and type of learning provided by
the program and/or courses. Assessment methods may include, but not limited to:

1. case studies reports
written examinations
3. observed practical exercises
4. observed performance at work
5. role-play and/or other targeted group activity
6. oral, aural, and visual processes and presentations
7. reports, proposals for action, and articles
8. short answer guestions and structured questions
9. selected-response items (e.g. multiple-choice)
10. research reports and articles
11. projects
12. experiments
13. presentations

The wording of the CILOs often suggests the most appropriate assessment methods. For example:

CILO Assessment method
Propose policy recommendations on staff | Oral presentation or report
development
Solve linear first-order ordinary differential | Written examination
equations

When planning for assessment:

= Ensure that each CILO is covered by at least one summative assessment.

= Balance the amount and complexity of assessment.

= Ensure a balance of assessment methods.

= Avoid over-assessing or under-assessing certain CILOs.

= Assign an appropriate weight to the assessment, reflecting the assessed knowledge and skills,
level, and requirements.

= Thereader is advised to refer to the Study and Examination Regulations for further information.
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7. NQF Level

The NQF is a learning outcome-based qualification framework®. Each of the ten levels is further
categorized into stands and sub-strands. At each level, sub-strands provide a holistic description of what
is expected from the students to perform or achieve. Consequently, aligning CILOs to level descriptors
will improve the consistency of CILOs and PILOs across courses and programs, respectively. When
developing and designing the course specification, writing learning outcomes, designing assessments
amongst other tasks.

Each of the selected sub-strands needs to be assigned an NQF Level, where most or all the sub-strands
are assigned the same NQF Level as the overall course NQF Level —note to only select relevant strands
and sub-strands to the CILOs. It is important to make sure that the overall NQF Level relates and shows
progression from the previous courses and refer to the program plan and year of the course when
determining the NQF Level. The overall NQF Level of the course is generally dependent on the course
year (25% of the courses in bachelor programs have to be on NQF Level 8 or above (exit level)):

Course year and code NQF level of the course Degree
Course7xx Level 10 Doctoral Degree
Master’s degree
Course6xx Level 9
Postgraduate Diploma
courseSxx
Level 8 Bachelor’s Degree
course4xx
course3xx Level 7 Associate Degree
Couser2xx Level 6 Diploma Degree
courselxx Level 5 Advanced Certificates

Table 3 Course Level to NQF Level mapping

8. NQF Credit

NQF Credits are determined based on the notional learning hours required for an average learner, at a
specific NQF Level, to achieve the CILOs. Each course should be allocated notional learning hours,
taking into account all types of learning activities that contribute to the achievement of learning
outcomes. The NQF definition of Notional Hours is the time in hours that an average learner would

INational Qualifications Framework Handbook
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take to successfully complete all learning activities, including assessments, required for achieving the
learning outcomes and subsequently a qualification.

Each NQF Credit is equal to 10 Notional Hours. NQF Credits cannot comprise a fraction of credits and
are calculated in whole numbers only, fraction credit hours are rounded to the nearest whole credit in
accordance with the basic rules of rounding. In general, to convert American Credit System (AC) to
NQF Credit multiply the number of AC credit hours by 4.

The number of notional hours required by a typical learner should be calculated by those with
experience in the subject area and should take into account only those activities that relate directly to
the learning outcomes of the course or program in question (i.e. not taking into account any prerequisite
knowledge that the learner requires prior to starting the unit or qualification).

It is important to take into account activities that need to be carried out by the learner before and after
formal teaching or training sessions — for example, before delivery there may be a need for preparatory
reading or use of the library (or Internet) for carrying out research, after delivery time may be required
for revision and assessment. Examples of activities that may be considered in the calculation (or
estimate) of notional learning hours, include:

1. formal teaching sessions (lectures, classes, coaching, seminars, tutorials)
practical work (in laboratories and other locations)

relevant ICT activities

use of the library or learning resource centers for reading and research

private study time

self-directed study time using online and/or text-based open learning materials.
learning activities (e.g. community groups, community-based workshops)

NOoOUA W
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Approximately, course credit hours can be used to determine NQF Credits and Notional Hours:

University of NQF Notional Hours Per NQF Credits
Bahrain Semester
Credits
(American
System)
40 Notional Hours 4 NQF Credits

1 Credit Hour
X 40

Acceptable Range 40 to 60

Acceptable Range From 4 to 6 NQF
Credits

Less than 35 is Not Accepted

Less than 3 NQF Credits is not Accepted

2 Credit Hours

80 Notional Hours

8 NQF Credits

Acceptable Range 75 to 100

Acceptable Range from 7 to 10 NQF

X 40 Credits
Less than 75 is Not Accepted Less than 7 NQF Credits is not Accepted
120 Notional Hours 12 NQF Credits
3 Credit Hours | Acceptable Range 115 to 140 Acceptable Range from 11 to 14 NQF
X 40 Credits

Less than 115 is Not Accepted

Less than 11 NQF Credits is Not Accepted

4 Credit Hours
X 40

160 Notational Hours

16 NQF Credits

Acceptable Range 155 to 190

Acceptable Range from 15 to 19 NQF
Credits

Less than 155 is Not Accepted

Less than 15 NQF Credits is not Accepted

5 Credit Hours
X 40

200 Notational Hours

20 NQF Credits

Acceptable Range 195 to 230

Acceptable Range from 19 to 23 NQF
Credits

Less than 195 is Not Accepted

Less than 19 NQF Credits is not Accepted

6 Credit Hours
X 40

240 Notional Hours

24 NQF Credits

Acceptable Range 235 to 280

Acceptable Range from 23 to 28 NQF
Credits

Less than 235 is Not Accepted

Less than 23 NQF Credits is not Accepted

Table 4 Credit hours assessment information and mapping

9. Internal verification

Internal verification is a process necessary to ensure the appropriateness of course specification and its
compliance with the requirements of the University. Annex B provides a form for the internal
verification of course specification. The Form, in Annex B, can be envisaged as a guide or self-
evaluation of course specification. The Form can provide quick preview and analysis of any gap and

noncompliance.
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Annex A: Course Specification Form
The following shows a sample of a course specification:

Gpoall daala

University of Bahrain
Y Alaie ) g Bagadl lada 3S e

Quality Assurance and Accreditation Center

b
RIS
—u iy

A mj
7,
*"/,\,'_-,@

30 4y,
Sy
%

Academic Course Specification Form

s Rl Cia 68 3 jlatind)

alldally (alil) audl)
Section Concerning the Student
1. Course Code: S U PR
2. Course Title 108l a2
3. College: A 3
el 4
s ealSY) galisll 5

4. Department:

5. Academic Program:

sdaaizal) cilelud) 3ae 6

6. Course Credits:

DU Bd g jBal) (g gina 7
M gall Al gl

7. Course NQF Level:

) 8y clelud) e 8
daaizall cleludl 3 9

8. Notional Hours:

bl D Gy ) all
1O ‘gall

9. NQF Credits:
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10.

Prerequisite:

ohall gl ulbatal)

.10

11.

Lectures Timing &
Location:

slgila g 5 _palaall g |

12. General Mode of )
Teaching and splaill g axdaill alal) Jaall) 12
Learning
13. Course Coordinator: o) (guda 13
14. Course Instructor: sohal) (uoaa 14

15.

Office Hours and

gl 9 Aui€all cile Luadl

15

Location:
"m - -
16. Instructor’s Email: el (g A< A"f’d .16
2084l
17. Academic Year: sdoapalst) ddud) 17
18. Semester: 2l ) Jualll (18
19. Textbook(s): 2ooRall g al) s 19
20. References: el 20
21. Other Learning Resources Used (e.g. e- S ¢ H gAY PL:.&\ :Jla) 5 AYI ?l-:d\ Nlas 21

learning, field visits, periodicals,
software, etc.):

(oone ) el g el 93 cAilna

22.

Course Description (as published in the
College Catalogue):

;(m‘dg.\gégjuu.ua)))u!@aj

22

23. Course Intended Learning Outcomes (CILOs) JALl f,i._m <l A 23
(3t0 5 CILOS): s(alai cla Aa 5 ) 3)

1.

2.

3.
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24. Course Assessment Percentages (as per
Regulations of Study and Examination at
the University of Bahrain):

e 5 A o) A giall Lgaad g i) culldl 24
H(Opoal) daaly (B clilatal g

Assessment Type Percentage Assessment Date
pual) gl ddl) i) gy
Total 100%
25. Description of Topics Covered Lol Al Al cile g gall Ciuag 25
Topic Title o
(e.g. chapter/experiment title) Desscrlgts:on
£ 5254l -

26. Weekly Schedule

S sal) Jgaall 26

. CILOs Teaching/Assessment
\&Aﬁf; D f&f\ Jj&j‘s fgﬁfg‘ A alail) Gy i Mode and Method
) & (CILOs) A/ A} Jaad g Apangia
1
2
3
4
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16

27. Academic Integrity Statement

Apapalsy) A 33 ol 27

Students are to observe the highest level of
honesty and academic ethics in pursuit of
their academic goals as per UOB Regulations
of Student Conduct and Academic Integrity,
Anti-plagiarism Policies, and Students’
Rights and Responsibilities Handbook. The
consequences for cheating, plagiarism,
unauthorized collaboration, and other forms
of academic dishonesty can be very serious
and will be dealt with as per the
aforementioned policies and regulations.

Bl 5 Baall Gl gie el o) N1 Adll e ety
18 5 3101SY) agdlonl (Gaiail agamus 8 4panlSY) (MAYI
Anile i el SY) Aa) 3 5 GOl & g 3l 50
o L dsaxall cagilial g g Adlall (§ gia Jidy g ¢ Jlais)
sl 5 Aa) A8 juall 5 ) ) sal (S cpoad) dadls
Of A SV BlaYT axe QST o la j 540 7 puaal) e
sl 5 ol 188 5 Lgma Jalatl) s 5 el 5 o (S5
Ll s Saal)

28. Attendance and Absence Regulations

Glidly ygaal) allai 28

Students are required to adhere to regular
attendance for class lectures and practical
sessions, as determined by the nature of the
course, as per Article (33) of Regulations of
Study and Examination at the University of
Bahrain.

Rl ol e all Bl sy o ) Al e
salell Lad g, “;&\Jﬂ\ o) dapda soaat Lass cdlaall
Cnoadl dada 8 llata g Al Hall JUss e (33)
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https://uobhomesiteprod.s3.me-south-1.amazonaws.com/site-prod/uploads/Study_and_Examination_System_Sep2023.pdf?lang=ar

wALS‘Y\ pedl) g ) Rall (uday palidd) audl)

Section Concerning the Course Instructor and Academic Department

e I e A R I A A B

-
o

Knowledge: Applied Knowledge i) 48 paal) 148 jral)

Skills: Generic Problem Solving & Gl lgall 5 Aalall SOKLLN Ja @l jlga 1) jlgall

Analytical skills gl
Skills: Communication, ICT, and A Al Hlea s cJlaiV) Gl Hlga 1l jlgeall
Numeracy Aaaadl Gl lgall 5 VLAV 5 Cila glaall
Competence: Autonomy, Responsibility Glanall 5 A0 5 pusal) 5 AINELLY) 4SS
& Context

Mapping to Criteria
. Mapping to According to
(Cf:_:lo‘n? tl:l Elrgzz; M?f:?_'g% to NQF Level NQF Level Accreditation Body
Descriptors (when different from
PILOs)
. . . Aaie Yl Al yuleay Jalsi Y
- A Sla Al s ) Jali Y OGN
‘!"‘“2 ‘ %’j: 0 el e asaally ) s | “T’L‘:::z‘ ‘f“’m
(23 ds:) (PILOS) ihag) bl cla il oo
(el
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JBY) il giaal
S8 sl i gl

|

Assessment

NQF Level

Descriptor

Mapped (refer to table

Assessment Formative / CILO 310) . NQF Level
il Summative clajdar byl | el anlil) s 5 Fiaa

- LA/ (A eSS A alail) EARTPON ™ )

il gial b gl
g-.‘h 5l Y
3la sal
(30 Js)

Learning Activity Activity Duration Frequency Notional Hours
(raalacil) JaL&L Jaléil) saa Jsal) Al 8y clelud)
Lessons / Lectures /
Seminars
[l palaall /gl
il gaid)
Tutorial
dg il Laas
Practical /
Laboratory
Jiida /e
Supervised
Assessment
43 gall apl)
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Student Centered
Learning/
Independent
Learning
[l Jga 3 paial) alacil
Jiicwal) alal)

Work based
Learning _

Jas e ail) alast)

Other (specify)
(LS 2 1) s A

Total Notional Hours:
L) yi3Y) clelud) £ gana

NQF Credit (divide notional hours by 10)
(10 (Ao L ji8Y) cilelud) £ gana audl) <5 gall il gl JUaY) A Sadiaal) clelud)

Notes if any: | sCda g o) il gala

For more information about the allocation process, kindly refer to:

NQF Handbook
NOQF General Policies
NQF Capacity Building Course

Assigning Credit Hours to Courses

1) g (A Clebd) aald Jga Cilaglaall (e 3y Jall
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https://www.bqa.gov.bh/En/Mediacenter/Documents/NQF%20Handbook%202023%20Edition%20(EN).pdf
https://www.bqa.gov.bh/En/Mediacenter/Documents/NQF%20General%20Policies.pdf
http://bqa-material.s3-website.me-south-1.amazonaws.com/
https://uobhomesiteprod.s3.me-south-1.amazonaws.com/site-prod/uploads/Resolution_for_Approving_the_Assigning_Credit_Hours_Policy.pdf
https://www.bqa.gov.bh/Ar/MediaCenter/DocLib/%D8%AF%D9%84%D9%8A%D9%84%20%D8%A7%D9%84%D8%A5%D8%B7%D8%A7%D8%B1%20%D8%A7%D9%84%D9%88%D8%B7%D9%86%D9%8A%20%D9%84%D9%84%D9%85%D8%A4%D9%87%D9%84%D8%A7%D8%AA%202023.pdf
https://www.bqa.gov.bh/Ar/QaaetUnits/NQFU/Documents/AR/12-2015%20policies.pdf
http://nqf-course-ar.s3-website.me-south-1.amazonaws.com/
https://uobhomesiteprod.s3.me-south-1.amazonaws.com/site-prod/uploads/Resolution_for_Approving_the_Assigning_Credit_Hours_Policy.pdf

Annex B: Internal Verification Form

Use the following form to self-evaluate the correctness, compliance, and suitability of your course

specification.

Course Title

Course Code NQF Level NQF
Credit

Course Type OMandatory O Elective | OService

Prerequisite Course Code NQF Level NQF
Credit

Criterion 1: Appropriateness of the learning outcomes
According to the NQF, learning outcomes are statements that describe significant and essential achievement
that learners will achieve during a program, being defined in terms of knowledge, skills and competencies.
In other words, learning outcomes identify what the learner will know and be able to do by the end of a course
or program.

Yes

No

a)

Course description provides suitable and relevant details to the course, learning outcomes
and assessments. The course description is:

= consistent and aligned with the learning outcomes and assessments.

= clear, concise, and easy to understand.

= written in a style that caters to non-subject expert readers.

= does not exceed 100 words in length.

O

O

b)

Course description matches any published descriptions. All information about the course
and program need to be consistent and accurately published. Check the following:
website, printed catalogues, programs booklet, etc.

The number of learning outcomes is between 3 -5 learning outcomes. Evaluate the
numbers of learning outcomes and state only the main learning outcomes expected upon
completion of the course. The main learning outcomes reflect the main knowledge, skills
and competences that the students’ will be assessed to demonstrate their achievement.

d)

Learning outcomes, with a view to ensuring that learning outcomes are written at the
required (or desired) NQF level, need reflect what is expected from the learner upon
completing the course: (Check only if all the 6 subitems are addressed):

Single action verb: a verb that describe a specific action of how you would like the
students to demonstrate their learning.

f)

subject of learning: describe the topic/subject you want the learners to demonstrate.

9)

clear language, easily understood by learners and wider stakeholders (non-experts), avoid
words such as understand, comprehend, appreciate, be aware, believe, realizes, know, etc.

h)

learning outcomes are measurable and achievable.

benchmarking the learning outcomes against the NQF level descriptors, Level
Descriptors should not be used as learning outcome.

)

CILOs and PILOs in tables 23 and 29 of Course Specification form matches the approved
Mapping Matrix (Mapping of CILOs to PILOS) template in the PILOs assessment report
documents.
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k) Clearly map CILOs to PILOs (complete table 31 in course specification). Avoid | O O
under/over-mapping of CILOs to PILOs. Each CILO should be mapped to at least one
PILO. In contrast, each CILO cannot be mapped to all PILOs.

1) Learning outcomes are appropriate to the proposed NQF Level and level descriptors. O O
m) Learning outcomes are appropriately linked to the NQF Level. When rationalizing a | O O
CILO or an assessment to a particular NQF level, it is important to take into consideration
the following:

1. the complexity of learning outcomes,

2. assessment,

3. course description,

4. information the course specification form.
5. selected strand/sub-strand level.

n) Strands and sub-strands are relevant to the learning outcomes. Only select strands and O O
sub-strands of focus of the course.

Strand Sub-strand
Knowledge K1 | Theoretical Understanding
K2 | Applied Knowledge
Skills S1 | Generic problem solving and analytical skills

S2 | Communication, ICT and humeracy
Competence C | Autonomy, responsibility, and context

Comment(s), please state any issue when selecting No

Criterion 2: Appropriateness of the assessment
Assessment involves gathering, evaluating, analyzing and judging evidence in order to decide whether a
learner has achieved the predefined learning outcomes. Appropriate assessment should be both fit-for-
purpose, rigorous and fair, and should be aligned with the level and type of learning provided by the program
or courses. Assessment methods may include, but are not limited to:

1. case studies

written examinations

observed practical exercises

observed performance at work

role-play and/or other targeted group activity
oral, aural and visual processes and presentations
reports, proposals for action, articles

short answer questions and structured questions
selected-response items (e.g. multiple-choice).

© N gk~ wd

| Yes | No
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a) All learning outcomes are covered by at least one appropriate summative assessment.
Complete the related tables in the scorecard and course specification form showing the
CILOs with assessment mapping.

b) Assessment methods are assigned weights

c) The assessment methods are mapped to sub-strand which is related/address the
assessment methods written in the course specification form. Map the strand/sub-strand
to the assessment methods that only mentioned in the course specification form. There
should be a match between the assessment methods mentioned in the course specification
form and the course scorecard.)

d) Assessments are appropriate to the proposed level; suitable assessment methods are
employed to assess the abilities of learners at the selected NQF Level. Please read the
NQF Level descriptors and benchmark the assessment and learning outcomes to the level
descriptors.

Comment(s), please state any issue when selecting No

Criterion 3: Appropriateness of the Level

The level mainly reflects the learning outcomes, assessment methods, and other factors such as: complexity

and depth of strand/sub-strand.

Yes | No
a) Appropriate levels are proposed to the relevant sub-strands. Most or all of the sub-strands | O O
are on the overall course level.
b) The overall level of the course is appropriately determined. Overall level is appropriately | O O
related to the program and compared to its prerequisite(s). Please see the program plan
and year of the course when selecting a NQF Level.
c) The overall level of the course is generally depended on the course year and code (25% | O O

of the courses in the bachelor programs should be on NQF Level 8 (exit level)):

course year and | NQF level of the Degree
code course
Course7xx level 10 Doctoral Degree

Master Degree

Coursebxx level 9 Postgraduate
Diploma
courseSxx Bachelor’s
IeVEI 8 Degree
course4xx
course3xx level 7 Associate Degree
COUSEer2xx level 6 Diploma Degree
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courselxx level 5

Comment(s), please state any issue when selecting No

Criterion 4: Appropriateness of the NQF Credit
NQF credit is based on the notional learning hours
required for a learner, at a specified level, to achieve a set
of learning outcomes.

Each course should be allocated notional learning hours,
considering all types of learning activities that contribute
to the achievement of learning outcomes.

The NQF definition of Notional Hours is the time in
hours that an average learner would take to successfully
complete all learning activities, including assessments,
required for achieving the learning outcomes and
subsequently a qualification.

The NQF does not allow the use of fractions in the
calculated credits; fraction credit hours are rounded to the
nearest whole credit, and in case of 0.5 fraction, it is
rounded to the higher value.

To convert American Credit System AC to NQF credit
multiply the number of AC credit hours by 4.

The number of notional hours required by a typical
learner should be calculated by those with confirmed
experience in the subject area and should take into
account only those activities that relate directly to the
learning outcomes of the course or program in guestion
(i.e., not taking into account any prerequisite knowledge
that the learner requires prior to starting the unit or
qualification).

You should consider activities that need to be
carried out by the learner before and after
formal teaching or training sessions — for
example, before delivery there may be a need
for preparatory reading or use of the library (or
Internet) for carrying out research, after
delivery time may be required for revision and
assessment.

Examples of activities that may be considered

in the calculation (or estimate) of notional

learning hours, include:

1. formal teaching sessions (lectures, classes,
coaching, seminars, tutorials)

2. practical work (in laboratories and other
locations)

3. relevant ICT activities

4. use of the library or learning resource
centers for reading and research

5. private study time

6. self-directed study time using online and/or
text-based open learning materials.

7. informal learning activities (e.g. community
groups, community-based workshops)

Yes No
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a)

Total notional hours and NQF credit value are accurately calculated, utilizing from
Assigning Credit Hours to Courses Policy, the total credit hours to the total notional hours
is calculated as the follows:

Credit hours X 40 = notional hours

Notional hour /10 = NQF credit

Course credit hours are based on their level: (Refer to “Table 5 Assessment Information
and Mapping” in Assuring Learning Guide)

NQF credit is rounded up to a whole number, and in case of 0.5 fraction, it is rounded to
the higher value.

d)

10.

11.

12.

13.

14.
15.

All learning activities (classes, laboratories, studios, quizzes, self-study, preparation, etc)
are assigned adequate number of notional hours. Please use the credit assigning policy as
a guide:

State the number of notational hours for each type of learning as per the credit assignment
policy.

State the time for quizzes, examinations, final examinations. Do not deduct any time or
make any adjustments in the hours stated previously in the class or laboratory time, this
is only an approximation.

Independent learning is the time dedicated or estimated for self-study, prepare for
examinations, quizzes, assignments, projects, homework, etc.

For theoretical/studio/discussion and seminar courses, one hour of direct instruction
equals 2 hours of independent learning, where in practical/laboratory/clinical courses, it
equals 0.5 hour of independent learning as per the credit assigning policy.

Do not include office hours.

E-learning should be carefully calculated. It is not the online submission of the
homework, but it should be the real learning process using university official e-learning
platform. The independent learning should not be repeated for students’ self-learning for
every lecture and again counted for material used on the e-learning platform.

Comment(s), please state any issue when selecting No

OUTCOME SUMMARY
Course [ Verified
Verification

[ Not Verified
Remarks/Comments

Instructor/Coordinator

Name and signature Date
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Useful Resources:

1. Academic course specification form (For English courses)

2. Academic course specification form (For Arabic courses)

3. Internal Verification Form

4. Bloom’s Taxonomy of Measurable Verbs and guidance on proper utilization!

5. QAAC Workshop: The Developed Course Specification Form - 6th March 2024

6. OAAC Workshop: The Proposed Assigning Credit Hours to Courses Policy - 6th March

2024

L https://www.utica.edu/academic/Assessment/new/Blooms%20Taxonomy%20-%20Best.pdf
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https://uobhomesiteprod.s3.me-south-1.amazonaws.com/site-prod/uploads/Academic_Course_Specification_Form_For_English_Courses_May2024.docx
https://uobhomesiteprod.s3.me-south-1.amazonaws.com/site-prod/uploads/Academic_Course_Specification_Form_For_Arabic_Courses_May2024.docx
https://uobhomesiteprod.s3.me-south-1.amazonaws.com/site-prod/uploads/Internal_Verification_Form_V2.docx
https://uobhomesiteprod.s3.me-south-1.amazonaws.com/site-prod/uploads/Internal_Verification_Form_V2.docx
https://uobhomesiteprod.s3.me-south-1.amazonaws.com/site-prod/uploads/Blooms_Taxonomy-Guidance_for_proper_utilization.pdf
https://www.youtube.com/watch?v=OhGkL6iafnA
https://www.youtube.com/watch?v=_2QQ7Ox1fMc
https://www.youtube.com/watch?v=_2QQ7Ox1fMc
https://www.utica.edu/academic/Assessment/new/Blooms%20Taxonomy%20-%20Best.pdf

